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1. COMPETENCIES AND LEARNING OUTCOMES

1.1. Competencies 

Basic competences 
CB6 To possess and understand knowledge that provides the basis and opportunity to be original 
in the development and application of ideas, often within a research context. 
CB7 That students know how to apply the knowledge acquired and the capacity for problem solving 
in new and lesser-known environments within the broadest (or multi-disciplinary context) in relation 
to their area of study. 
CB8 That students are capable of integrating knowledge and facing the complexity of opinion forming 
starting from information that, being incomplete or limited, includes reflections on the social and 
ethical responsibilities that are linked to the application of opinions and judgements. 
CB9 That students know how to communicate their conclusions, and the knowledge and reasoning 
that supports them to a specialist and non-specialist public in a clear and unambiguous manner. 
CB10 That students possess the learning ability that allows them to continue studying in a way that 
will be largely self-directed or autonomous. 

General competencies 
CG2 To know about the specific problems of foreign language teaching in both linguistic and cultural 
terms in a bilingual environment. 
CG3 To apply the knowledge acquired in decision making in relation to the different factors involved 
in the teaching and learning of foreign languages. 
CG4 To be capable of carrying out a critical analysis, evaluation, and synthesis of new and complex 
ideas that allow autonomy in training and the ongoing updating of knowledge in the area of foreign 
language training. 
CG5 To be capable of transmitting social and cultural values in accordance with the current 
multilingual and multicultural reality. 
CG6 To know how to communicate with colleagues within the academic community and with society 
in general about their area of knowledge in an environment of bilingual education. 
CG7 To acquire basic theoretical knowledge designed as the foundation of an informed teaching 
practice in an environment of bilingual education. 
CG8 To know the legislation and regulations with reference to the ordination and organisation of 
bilingual centres.  

Specific competencies 
CE1 To design integrated syllabuses combined with linguistic content within their area of knowledge 
to create English/Spanish bilingual teaching programmes.  
CE3 To know about the instruments for planning and evaluation necessary in the teaching/learning 
of English/Spanish. 
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CE6 To incorporate new strategies, teaching materials, and information technology to activities in 
the English/Spanish bilingual classroom.  
CE8 To be capable of using specialist terminology in English and Spanish in the field of second 
language acquisition.   
CE10 To be capable of communicating with fluency at C1 level of the European Common 
Framework. 
CE12 To know about the different variables in the process of foreign teaching/learning from the 
student’s perspective and their communicative needs; both the process itself and their ongoing 
evaluation and certification. 
CE33 To know about and to analyse the organisation of Bilingual education centres and the range 
of action involved in their operation.  
CE34 To know about and to analyse models of quality educational management and its application 
to the centres.  
CE35 To know about and to analyse the current educational legislation with reference to bilingual 
and multingualism. 

1.2. Learning outcomes: 

At the end of the subject, the student must: 

• That they know the specific problems of foreign language teaching, linguistic as well
as cultural, in a bilingual environment

• That they know how to apply the knowledge acquired when taking suitable decisions
in relation to the different factors involved in the process of teaching/learning of a
foreign language

• That they acquire the capacity to carry out a critical analysis, evaluation, and synthesis
of new and complex ideas that permit aut0nomy in training and the continual updating
of knowledge within the field of foreign language learning

• That they are capable of transmitting the social and cultural values in accordance with
the multicultural and mulitlingual reality

• That they know how to communicate with their colleagues in the academic community
and with society in general about their areas of knowledge

• That they acquire the knowledge of basic theories designed as a foundation for an
informed teaching practice

• That they know the legislation and regulations related to the organisation of bilingual
centres

• That they design integrated syllabuses within their area of knowledge together with the
linguistic content to create programmes of English/Spanish bilingual education

• That they know the instruments of planning and evaluation needed in the
teaching/learning of  English/Spanish

• That they incorporate new strategies, teaching materials, and IT to the activities in the
bilingual English/Spanish classroom

• That they design and develop learning spaces in the English/Spanish bilingual
classroom with special attention to equality, education in values worthy of peace and
democracy, the eguality of rights and opportunities between men and women, the
forming of citizens, and respect for human rights

• That they are capable of using specialist terminology in English and Spanish in the field
of foreign language acquisition

• That they are capable of communicating with fluency at C1 level of the European
Common Framework

• That they know the different variables in the process of teaching/learning from the
student’s perspective and their communicative needs, the process itself and its ongoing
evaluation and certifying

• That they know the organisation of bilingual centres and the diversity of actions that
make up their working

• That they know the models of quality management of bilingual education and their
application
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• That they analyse the different theoretical theories related to educational centres as
organisations

• That they know and understand the current educational legislation with regards to
bilingual and multilingual education centres

• That they know and analyse the nature of work at bilingual centres as well as the
institutional conditions that provide the framework.

2. CONTENTS

2.1. Previous requirements 
None. 

2.2. Description of contents 
In this subject, the master student will have the opportunity to reflect upon the legislation and 
regulations regarding the organization of bilingual centres in different countries and contexts. The 
final aim of the subject is that they know how different countries organize different models of bilingual 
education at state, regional and local level to cope with the challenges of immigration, cultural 
traditions, historical developments that marked the education system and finally how all of these are 
reflected in the organization of the Bilingual Education Centres and the diversity of actions included 
in their operation. They will analyze different theoretical approaches to the educational centre as an 
organisation, so as the nature of the work in bilingual centres, as well as the institutional conditions 
that frame it. Finally, they will be able to apply quality educational management models in the centres. 

2.3. Detailed content 

1. European Language Policy.

2. European Case Studies: The Netherlands, Belgium and Finland.

Appendix: American Case Studies: Canada and the United States.

3. Linguistic policies in Spain.

4. Spanish Case Studies: monolingual communities (Madrid and Andalusien).

5. Spanish Case Studies: plurilingual communities (Catalonia and the Basque Country).

6. Bilingual School Curriculum and Good Practices in Bilingual School Management.

2.4. Training activities 

Blended Modality 

Training Activities Hours Percentage of 
attendance 

AF1. Teaching sessions 40  40% 
AF2. Individual and group learning activities 
outside the teaching sessions 30  0% 
AF3. Tutorials 10  10% 
AF4. Complementary training activities 10  10% 
AF7. Evaluation Activities 10  25% 
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Online Modality 

Training activities Hours Percentage of 
attendance 

AF1. Teaching sessions 40  0% 
AF2. Individual and group learning activities 
outside the teaching sessions 30  0% 
AF3. Tutorials 10  0% 
AF4. Complementary training activities 10  0% 
AF7. Evaluation Activities 10  25% 

2.5 Teaching methodologies 

An active didactic methodology in which the student is the protagonist of their own learning process, 
and the teacher an expert in the field. The teacher will possess the knowledge of the materials and 
resources necessary to help the student in the learning process and to optimise their learning 
strategies. Through interaction and mutual co-operation, the student will achieve the competencies 
that they can then incorporate within their professional profile. 

The teaching methodology will combine real-life and online teaching in the semi-present mode and 
online teaching in the online mode. This is therefore a mixed methodology that will be supported by 
the use of ICT as well as collaborative work (forums, chats, video-conferences) in accordance with 
the teacher’s tools (agenda, announcements, files of materials, and links). For this purpose, the 
Virtual Campus will be used with the Blackboard Ultra platform. This interactive methodology requires 
the systematic and continuous active participation of the students and teachers.  

3. SYSTEMS OF EVALUATION :

3.1. Grading 

The grading system (R.D. 1125/2003, of 5th September) will be as follows: 
0 - 4.9 Fail (SS) 
5.0 - 6.9 Pass (AP) 
7.0 - 8.9 Good (NT) 
9.0 - 10 Excellent (SB) 

The mention of "honors" may be obtained at the proposal of the professor of the subject after 
completing a tutored work. The teacher must write a report evaluating the contributions of the work. 

3.2. Assessment 

Ordinary or Extraordinary Calls 

Blended and online Modalities 

Assessment Percentage 

Participation in work groups and discussion 15% 
Guided activities 25% 

Final exam 60% 

3.3. Restrictions 
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Minimum grade 
In order to average the above weightings, it is necessary to obtain at least a grade of 5 in the final 
exam. 

Attendance 
Students who, without justification, fail to attend more than 75 % of the face-to-face classes may be 
deprived of the right to take the exam in the regular exam. 

Writing standards 
Special attention will be paid in the papers, practices and written projects, as well as in the exams, 
to both the presentation and the content, taking care of the grammatical and spelling aspects. Failure 
to meet the minimum acceptable standards may result in points being deducted in such work. 

3.4. Warning about plagiarism 

The Universidad Antonio de Nebrija will not tolerate plagiarism or copying under any circumstances. 
It will be considered plagiarism the reproduction of paragraphs from texts other than the student's 
audit (Internet, books, articles, papers of colleagues...), when the original source is not cited. The 
use of quotations cannot be indiscriminate. Plagiarism is a crime.  

If this type of practice is detected, it will be considered a Serious Misconduct and the sanction 
foreseen in the Student Regulations may be applied.  

Antonio de Nebrija University will not tolerate plagiarism or copying under any circumstances. 
Plagiarism is considered to be the reproduction of paragraphs taken from sources other than the 
student’s own work (the Internet, books, articles, classmates’ assignments, etc.) when the original 
source is not cited. The use of quotations may not be indiscriminate. Plagiarism is a criminal 
offense.

If such practices are detected, they will be considered a Serious Offense, and the sanction cited in 
the Student Regulations may be applied.

The adoption of AI tools in teaching must be based on a transparent, responsible, ethical, and safe 
approach that fosters the development of digital competencies among students.

The instructor will indicate in each learning activity whether the use of Generative AI is planned, for 
what purpose, and the requirements for its use.

It is the student’s responsibility to demonstrate transparent, ethical, and responsible behaviour in 
the use of Generative AI and to adapt to the application criteria established by the instructor for 
each activity.

The detection of any fraudulent behaviour regarding the use of Generative AI, or failure to comply 
with the instructor’s guidelines, will result in the application of the sanctions provided for in the 
Student Regulations.
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5. PROFESSOR 

 
You can consult the e-mail addresses of the professors and the academic and professional profile of 
the teaching staff at https://www.nebrija.com/programas-postgrado/master/ensenanza-bilingue-
profesores/#masInfo#profesores  
 
 

https://www.nebrija.com/programas-postgrado/master/ensenanza-bilingue-profesores/#masInfo
https://www.nebrija.com/programas-postgrado/master/ensenanza-bilingue-profesores/#masInfo

